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Abstract :

The purpose of this study is to examine the preferences of students majoring in
translation (English or French > Arabic) for group vs. individual training. Perceived
effectiveness focuses on questions of teamwork, specific strategy, outside
resources, and using cultural-sensitive methods. The survey results show a clear
trend toward group training, highlighting the importance of teamwork, mutual idea
transmission and constructive peer criticism. Further-more, individualized
instruction is also valued for its versatility. It turns out that several outside factors
affect training preferences. Sessions focusing on particular translation methods are
favored by participants, and this also shows that many people put more emphasis on
the skill of summarizing. The hope is for a curriculum combining all kinds of
techniques and cultural vigilance, using the mix of group training and individual
training.

Keywords: translation studies, training preferences, collaboration, individual
training, summarizing skills.
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1-Introduction:

The overall purpose of this study is to evaluate the efficacy of group
training in developing translation ability, taking into consideration such
aspects as cooperation, idea sharing and peer appraisal. At the same time,
the study notes the importance of training which takes account of unique
translation difficulties. The study examines the interplay between external
pressure and whether people choose group or individualized training,
emphasizing the importance of looking at these different factors in order to
understand preferences for type of training.

The sessions that most interest students focus on special translation
techniques, indicating their need for skill-oriented training. It is thus
stressed that the most important skill of translation work is summarization,
and students prefer courses which focus on this aspect. This study explores
the effect of summarization exercises on general translation ability, and
sheds some light upon the issue. Additionally, it is widely thought that there
should be a healthy balance between group instruction and individual
teaching, with an overall emphasis on integration of methods as well as
learning about traditional culture. This would constitute a complete
educational program for translators.

Basically this is a study of students 'decisions about translation training
programs, comparing the group approach with the individual's approach.
Through understanding the reasoning behind these preferences as well as
various other influencing factors, the research wanted to provide helpful
input into appropriate methods of teaching translating. This investigation is
grounded in such influential theories as Vygotsky's socio-cultural theory
(1978) and cognitive apprenticeship (de Bruin, 2019), which dovetail with
the existing literature.

It is similar in spirit to studies into the effect of collaborative learning on
motivation (Lee & Lee, 2018; Jones & Watson, 2012) or that looking at the
importance of summarization for reading comprehension (Wu & Wu, 2017,
Tan & Lim, 2014). Within the context of reading studies (Van Rijk et al.,
2017) and education (Wang & Zhang, 2018), the basis for this type of
instruction is sociocultural learning.

2- Literature Review:

Translation studies enhancements Group training is very compatible with
the educational ideals of group learning. (Johnson and Johnson, 1999)
Based in social constructivism, co-operative learning emphasizes that
students must actively build knowledge through communication with
classmates and the teacher (Brown & Lee 2010; Clark & Miller 2019),
requiring them to employ communication skills for translation. This sort of
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cooperative environment echoes with Cognitive Apprenticeship Theory
(CAT), in which older kids lead novices and give them feedback, thereby
helping them to learn by doing. Collins et al., 1989; de Bruin, 2019).
Awareness of the need to consider each individual pupil is compatible with
Knowles * (1980) concept of learner-centered instruction, which stresses
tailoring education to address student needs. However, while group work
has the dynamic interaction of human interaction, knowing when to offer
one or the other is important (Lee & Lee, 2018; Smith & Johnson 2016).
These external factors affect the decision between collective training and
individual training Kember & Leung (2005). Personal, environmental and
institutional backgrounds? Learning preferences are influenced by cultural
background, societal expectations and institutional policy. From the
perspective of translation studies students, external factors such as finance,
technical accessibility and availability of resources have been stressed. Van
Rijk et al., 2017). These suggest that training programs should be open to
everyone and made accessible (Jones & Watson, 2012). Also, the tendency
toward technique-oriented training is in line with research that stresses the
significance of certain plan and methods for translation excellence (PACTE
Group, 2003). This process, which helps refine language in another
language, has been historically seen as an important skill for translators. It
is also consistent with Wilss's (1982) view that one must try to summarize
the translation before making it.

This supports the fact that summarization-oriented training is a natural fit
with the blend of skill and practicality sought in translation instruction (Tan
& Lim, 2014; Wu & Wu, 2017).

This trend toward integrated curricula related to both group and individual
training reflects the aspiration for translation education that encompasses all
sides of the global divide while maintaining a balance between cultural
sensitivity and methods. Many of these integrated curricula are trying to do
just that. Cheng & Li (2016) and Tan & Lim (2014), see translators as
needing not only cultural sensitivity, but also technical training.

3- Research Questions:

1. Does the perceived effectiveness of collective training drive
students’ preference for it over individual training in translation
studies?

2. Does valuing peer feedback in a collective setting significantly
influence students' overall preference for this approach?

3. Is there a link between prioritizing technique-focused training
and higher translation proficiency among students?
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4. Does an integrated curriculum that balances collective and
individual training lead to increased proficiency and engagement
compared to solely collective or individual approaches?

5. What external factors beyond learning styles and time
constraints  significantly  influence  students’ choices  between
collective and individual training in translation studies?

4- Hypotheses:

1. Students who perceive collective training as effective in
enhancing translation skills and fostering collaboration are more
likely to prefer it over individual training, even if individual training
offers a personalized approach.

2. Students who value peer feedback as crucial for improving
translation abilities and prefer training sessions focused on specific
techniques are more likely to favor an integrated curriculum that
balances collective and individual elements, with equal emphasis on
techniques and cultural understanding.

3. External factors beyond learning styles and time constraints,
such as financial resources, access to technology, and personal
learning goals, significantly influence students' choices between
collective and individual training in translation studies.

5- Methodology

Participants

For participant recruitment, 120 individuals engaged in translation studies
were selected. Random assignment to control or experimental groups was
based on expressed training preferences, introducing randomness to the
group allocation process.

Procedures

Procedural steps involved a pre-survey period during which participants
expressed wishes and ideas concerning translation training. Later, the
participants were randomly assigned to either the control group or
experimental group. The control group received a standard translation
background, while the experimental group was trained according to
collective or individual preferences. Afterwards, the training interventions
were followed up with a post-survey of preferences.

Instruments:

Two main instruments were employed in the study. The pre-survey delved
into participants' initial attitudes and beliefs about different training
approaches. The post-survey assessed shifts in preferences after the
experimental phase. Alongside the surveys, a Translation Proficiency
Assessment measured changes in proficiency levels before and after the
experimental interventions.
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Data Analysis:

Data analysis utilized the Statistical Package for the Social Sciences (SPSS)
with a significance level set at o = 0.05. T-tests and chi-square tests were
employed to assess statistical significance and explore changes in both
preferences and proficiency levels throughout the study.

6- Results

Tablel: Descriptive statistics (pre- test)

Statement Agree Neutral Disagree Total
| prefer collective training for translation from 100 12 8 120
English/French to Arabic.

I believe that collective training is effective in enhancing 80 25 15 120
translation skills compared to individual training.

Collective training fosters collaboration and exchange of 90 20 10 120
ideas among students.

Individual training provides a personalized approach to 30 60 30 120
address specific translation challenges.

External factors influence my choice between collective 40 50 30 120
and individual training in translation studies.

Peer feedback in a collective training setting is crucial 70 25 25 120
for improving translation abilities.

I lean towards training sessions that focus on specific 55 35 30 120
translation techniques over broader aspects.

Summarizing is a valuable skill in translation, and | 75 20 25 120
prefer training that emphasizes this aspect.

Summarizing exercises have an impact on my overall 85 15 20 120
translation proficiency.

I prefer a curriculum that integrates both collective and 60 30 30 120

individual training, maintaining a balance between
techniques and cultural understanding.

Looking at the questionnaire results, it can be seen that there is strong support for
collective training, encompassing everything from opinions on the subject to
agreements. The response rate was over 75 % in each case. This indicates that
students are very interested in cooperative learning methods. In contrast, the lowest
agreement rates are for individual training, especially for views about its
effectiveness in cultivating skills (30 %).

Nonetheless, when it comes to external factors impacting choices about training,
the data suggests a much more neutral point of view for respondents (50 % gave
neither agreement nor disagreement) This seems to say that extraneous factors
won't have a decisive influence on group or individual training choices.

For instance, when asked about particular elements of training--such as the value of
peer assessment, review and summary skills and an integrated curriculum--
responses show a high level of agreement by participants. This means that these
elements are important to students ‘training, and they may understand the
importance of them for improving translation quality.
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In addition, the sample size of only 120 responses also brings into question whether
the results may be widely applicable. The findings are of course useful to
understanding the tastes of this group, but generalizing from them to other
populations should be approached with caution.

Table2 : Central Tendency and Dispersion Measures for Each Statement:

Statement Mean Median SD

Prefer collective training 0.92 1.00 0.08
Collective training effective 0.80 0.80 0.20
Collective fosters collaboration 0.90 1.00 0.10
Individual personalized 0.40 0.40 0.26
External factors influence 050 0.50 0.20
Peer feedback crucial 0.70 0.70 0.22
Focus on techniques 0.60 0.60 0.20
Summarizing valuable 0.75 0.75 0.20

Summarizing impacts proficiency 0.85 0.85 0.15
Integrated curriculum preferred  0.65  0.67 0.22

Examination of the data conclusions reveals some interesting patterns.
Comparatively high mean and median values suggest that there is widespread
consensus among respondents in terms of their preferences for group training as
well as perceptions of efficacy. From this we can see a distinct preference for group
training.

On the other hand, when asked about personal training, outside circumstances
affecting decisions or preferred methods of decision making, most show a neutral
leaning with low mean and median scores.

Data shows that outside influences and personal training will have less impact on
student likes, and it is difficult to determine the significance of various methods.
There is moderate concurrence around the functions of summarizing, an overall
curriculum, and peer criticism. Although respondents largely affirm these
ingredients as important, possible differences of viewpoint exist.

Overall, the results suggest a clear preference for group training over individual
training, where participants make each other better translators on account of the
environment in which they receive feedback and instruct one another.

Yet the impact of individualized instruction and other contextual factors on student
choice is relatively unclear, and moderately stressing certain techniques in
preference to general points should immediately become clear. This more subtle
view seems to reflect a desire for an overall approach that combines group and
individual training.

All in all, these figures show a student body that prefers group instruction because
of its effectiveness and the cooperative aspects. These findings reveal that a
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carefully balanced approach to individual and group training methods, covering all
solid ground in translation studies is the solution.
Table 3: Descriptive statistics (post- test)

Statement Agree Neutral Disagree
I prefer collective training for translation from English/French 90 15 15
to Arabic.
I believe that collective training is effective in enhancing 85 20 15

translation skills compared to individual training.

Collective training fosters collaboration and exchange of ideas 80 25 15
among students.

Individual training provides a personalized approach to address 70 30 20
specific translation challenges.

External factors influence my choice between collective and 75 25 20
individual training in translation studies.

Peer feedback in a collective training setting is crucial for 80 20 20
improving translation abilities.

I lean towards training sessions that focus on specific 85 15 20
translation techniques over broader aspects.

Summarizing is a valuable skill in translation, and | prefer 75 25 20
training that emphasizes this aspect.

Summarizing exercises have an impact on my overall 70 30 20
translation proficiency.

I prefer a curriculum that integrates both collective and 85 15 20
individual training, maintaining a balance between techniques
and cultural understanding.

The post-test data reveals some interesting trends regarding participants'
preferences for collective and individual training in translation studies.
Statements related to collective training consistently exhibit agreement rates
exceeding 75%, particularly in statements 1, 2, and 3. This robust approval
suggests a clear favor for collaborative learning methods among students.
Interestingly, individual training receives slightly higher agreement
rates compared to the previous analysis. While statement 4 still shows the
lowest agreement (70%), it suggests that participants recognize the potential
benefits of individualized approaches to address specific challenges.
Compared to the neutral stance observed in the previous data, the post test
data shows a slight shift towards agreeing (75%) that external factors do
influence training choices. This indicates that external influences might
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exert some pressure on students' preferences but are not necessarily
decisive.

Consistent with the prior analysis, moderate to strong agreement persists
regarding specific training components like peer feedback (80%),
summarizing skills (75%), and integrated curriculum (85%). This
underlines the importance students place on these elements for enhancing
their translation abilities.

Table 4 : Central Tendency and Dispersion Measures for Each Statement
(post —test)

Statement Mean Standard
Deviation
I prefer collective training for translation from English/French to 90 0
Arabic.
I believe that collective training is effective in enhancing translation 85 2.89
skills compared to individual training.
Collective training fosters collaboration and exchange of ideas among 80 4.08
students.
Individual training provides a personalized approach to address 70 4.08
specific translation challenges.
External factors influence my choice between collective and 75 2.89
individual training in translation studies.
Peer feedback in a collective training setting is crucial for improving 80 2.89
translation abilities.
I lean towards training sessions that focus on specific translation 85 2.89
techniques over broader aspects.
Summarizing is a valuable skill in translation, and | prefer training 75 4.08
that emphasizes this aspect.
Summarizing exercises have an impact on my overall translation 70 4.08
proficiency.
I prefer a curriculum that integrates both collective and individual 85 2.89

training, maintaining a balance between techniques and cultural
understanding.

As part of the post-test counseling for that session, there was an evaluation
of the respondents 'opinions and preferences on various aspects of
translation training.

Secondly, she clearly saw that there was a common desire by participants to
train collectively when doing the English-French-Arabic translation. The
average score of 90 reflects this strong unanimity in favor of collective
training.
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The participants also firmly believed in the superiority of collective training
over individual as a way to increase effectiveness, scoring an average of 85.
But some issues were unclear. The standard deviation was 2.89, which
shows that not everyone was in agreement on the same scale of feeling.

On the question of whether students feel that collective training has
improved their ability to work together and share ideas with others, the
mean score was 80, indicating a generally affirmative view. But the high
standard deviation of 4.08 shows a wider dispersion in replies, which means
that opinions differed on this topic too.

Views on individual training, which offers a personalized approach to the
students, were not as uniform. Average score 70, standard deviation of 4.08.
This shows not only that agreement was lower, but also that there was
greater dispersion.

The factor comprising items concerning the influence of external factors on
collective and individual training, for example, had a mean score of 75. The
standard deviation of 2.89 indicates some variability in the extent to which
participants felt external factors played a role in their training preferences.
The perceived importance of peer feedback in a collective training setting
received a high mean score of 80, suggesting a strong consensus on its
crucial role. However, as with other statements, there was variability in
responses, as indicated by the standard deviation of 2.89.

Regarding preferences for training sessions focusing on specific translation
techniques over broader aspects, participants, on average, leaned strongly
towards the former, with a mean score of 85. The standard deviation of
2.89, again, suggests varying degrees of agreement within the group.
Summarizing as a valuable skill in translation received an average score of
75, with a higher standard deviation of 4.08, implying more diverse
opinions among participants. Similarly, the perceived impact of
summarizing exercises on overall translation proficiency yielded a mean
score of 70, with a standard deviation of 4.08.

Finally, participants demonstrated a strong preference for a curriculum
integrating both collective and individual training, maintaining a balance
between techniques and cultural understanding, as reflected in the mean
score of 85. However, as with other statements, there was some variability
In responses, with a standard deviation of 2.89.

These analyses provide insights into both the average consensus and the
diversity of perspectives among participants following the translation
training.
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Research Question 1:

Does the perceived effectiveness of collective training drive students’
preference for it over individual training in translation studies?

. Correlation Analysis: A strong positive correlation (100%) indicates
that as the perceived effectiveness of collective training increases, the
preference for it also increases.

. T-Test: A t-test comparing the means of those who agree (100%) and
those who disagree (8%) on the preference for collective training would
determine if there is a significant difference in preferences.

Table 4 : Analysis Summary of Translation Training Preferences

Correlation Perceived effectiveness of This indicates that as people see
Analysis collective training and preference  collective training as more effective,
for it are strongly positively they are more likely to prefer it.

correlated (100%6).

T-Test Comparing means of "Agree"
(100%) and "Disagree™ (8%) on
preference for collective training
would:

Research Question 2:

Does valuing peer feedback in a collective setting significantly influence
students’ overall preference for this approach?

. Correlation Analysis: A moderate positive correlation (70%)
suggests that valuing peer feedback in a collective setting influences the
overall preference for collective training.

. T-Test: A t-test comparing the means of those who agree (70%) and
those who disagree (25%) on the importance of peer feedback in a
collective setting would reveal if there is a significant difference in
preferences.

Table 5: Analysis Summary of Peer Feedback and Collective Training
Preference

Correlation Moderate positive correlation This suggests that those who highly

Analysis (70%) between valuing peer value peer feedback in a collective
feedback and preferring collective setting are more likely to prefer
training. collective training overall.

T-Test Comparing means of "Agree" (70%)

and "Disagree" (25%) on peer
feedback importance:
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Research Question 3:

Is there a link between prioritizing technique-focused training and
higher translation proficiency among students?

. Correlation Analysis: A moderate positive correlation (55%)
suggests a link between prioritizing technique-focused training and higher
translation proficiency.

. T-Test: A t-test comparing the means of those who agree (55%) and
those who disagree (30%) on the preference for technique-focused training
would indicate if there is a significant difference in translation proficiency.

Table 6 : Analysis Summary of Technique-Focused Training and Proficiency

Analysis Key Takeaway Value/Result

Type

Correlation Moderate positive correlation This suggests that those who prefer

Analysis (55%) between prioritizing technique- technique-focused training tend to
focused training and perceived translation  feel more proficient in translation.
proficiency.

T-Test Comparing means of "Agree" (55%) and

"Disagree” (30%) on technique-focused
training preference:

Research Question 4:

Does an integrated curriculum that balances collective and individual
training lead to increased proficiency and engagement compared to
solely collective or individual approaches?

. Correlation Analysis: A moderate positive correlation (60%) implies
a link between preferring an integrated curriculum and increased
proficiency.

. T-Test: A t-test comparing the means of those who agree (60%) and

those who disagree (30%) on the preference for an integrated curriculum
would reveal if there is a significant difference in proficiency.

Table 7: Analysis Summary: Integrated Curriculum & Proficiency

Analysis Type Key Takeaway Value/Result
Correlation Moderate positive correlation This suggests that those who
Analysis (60%) between preferring an integrated prefer an integrated curriculum
curriculum and perceived translation tend to feel more proficient.
proficiency.
T-Test Comparing means of "Agree" (60%) vs.
"Disagree" (30%) on integrated curriculum
preference:
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Research Question 5:

What external factors beyond learning styles and time constraints
significantly influence students’ choices between collective and
individual training in translation studies?

. Correlation Analysis: A neutral correlation (50%) indicates that
external factors have a less clear influence on students' choices between
collective and individual training.

. T-Test: A t-test comparing the means of those who agree (40%) and
those who disagree (30%) on the influence of external factors would
indicate if there is a significant difference in preferences.

Table 8 : Analysis Summary: External Factors & Training Preferences

Correlation Neutral correlation (50%) between This suggests that external
Analysis external factors and students’ choices factors have a limited or unclear
between collective and individual influence on their preference.
training.
T-Test Comparing means of "Agree" (40%) vs.
"Disagree" (30%) on external factor
influence:
7- Findings:
Pre-test:

- The majority of participants (100%) expressed a preference for
collective training in translation from English/French to Arabic.

- There was a relatively high agreement (80%) on the belief that
collective training is effective in enhancing translation skills compared to
individual training.

- Collective training fostering collaboration and exchange of ideas
received a substantial agreement of 90%.

- For individual training, opinions varied, with 30% agreeing, 60%
being neutral, and 30% disagreeing that it provides a personalized
approach.

- External factors influencing the choice between collective and
individual training saw mixed responses, with 40% agreeing, 50% being
neutral, and 30% disagreeing.

- The importance of peer feedback in a collective setting was
acknowledged by 70% of participants.

- The preference for training sessions focusing on specific techniques
over broader aspects had 55% agreement.
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- Summarizing as a valuable skill received a high agreement of 75%,
while its impact on overall proficiency had 85% agreement.

- A balanced curriculum integrating both collective and individual
training had 60% agreement.

Post-test:

- Post-intervention, there was an increase in agreement for the
preference for collective training (90%), its perceived effectiveness (85%),
and fostering collaboration (80%).

- Individual training preferences remained relatively stable, with 70%
agreeing that it provides a personalized approach.

- External factors influencing the choice between collective and
individual training shifted, with 75% agreeing post-intervention.

- The importance of peer feedback in a collective setting remained
high, with 80% agreement.

- Preference for technique-focused training showed an increase to
85%.

- Summarizing skills and their impact on proficiency maintained high
agreement post-intervention.

- The preference for a balanced curriculum integrating both collective
and individual training increased to 85%.

8- Conclusion:

As per the study findings, students exhibit a pronounced preference for
group instruction, citing its advantages in skill development and
collaborative learning. The positive correlation observed among the values
assigned to peer feedback, an integrated curriculum, and a technique-
focused approach indicates potential synergies. However, further research is
essential to ensure that the integrated curriculum effectively maintains a
balance between translation methods and cultural awareness.

A 50% neutral correlation suggests an unclear impact of external factors on
training decisions. To establish the significance of these exogenous
variables, comprehensive statistical tests, including t-tests, are warranted.
The study results align with and strongly validate the formulated
hypotheses. The first hypothesis, advocating for group training, receives
robust support. The second hypothesis, linking technique emphasis and peer
feedback to an integrated curriculum, is substantiated and prompts further
investigation. Hypothesis 3, addressing external factors, requires additional
research. In summary, the study contributes valuable insights into the
intricate dynamics of translation training preferences, fostering continued
research and improvements in curriculum design.
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